UNIT PLANNING TEMPLATE
Stage 1
[bookmark: bookmark=id.gjdgxs]Overview and Context
	Your name:
	Maya Gompper

	Grade level and school:
	Erickson 1st Grade

	Title of unit:
	Community in our Backyard 

	Estimated time for unit
	8 20-45 minute lessons  ~ 2 weeks 

	Rationale: 
	This unit will come after wrapping up a writing project where we challenged the students to consider restorative practices within their school based on their own experiences. This has given them an introduction to authentic purpose with writing, how to write, and most prominently, into being an active member of their school community and using their voice for what they believe is right. The students have also been introduced to the concept of activism through short Black History Month lessons throughout February, and have shown an understanding and interest in the notion that activists use their voices to stand up for what is right in their community. This unit will focus on planning and acting with an authentic purpose by crafting an action plan to better the school community and connecting with the local community of Ypsilanti for support. 

This unit will focus on connecting with the community to improve an aspect of it. Students will learn the importance of community, learning how we can support one another in the community to improve elements of their school community, and use their knowledge to improve the planters outside of Erickson. Students will learn that their voices as 1st graders are powerful and can positively influence their community through many ways. To begin the unit, Mrs. Mickel will visit our room to present the authentic purpose for the students. Our guest will act as though they are getting rid of the planters because they are useless for the community. This guest will suggest to the students that someone needs to convince them to keep the planters, explain their purpose to the community, and help him/her fix them up in order for them to stay. Over the course of the unit, students will work collaboratively with one another to learn specific ways they can use their voices to save the planters, learn about their local community, learn that they can lean on other community members to support them, learn about plants’ needs to help them design a plan, learn why their community is their responsibility to maintain, and develop and enact a plan to improve and “save” the planters. 

As a class, we may ask pertinent local businesses to donate items that the planters could use, such as paint, soil, seeds, and other tools. Students may also ask their families to use gardening tools they may have on the planters, showing them how family is community as well and how the planters are a community effort. As a summative assessment, students will create a Flipgrid to incorporate new technology in which they answer questions from a rubric that demonstrate their knowledge of the ways they have power in their community and explaining how their seed choice betters the school community. Students will reflect on their work together, explaining what a community is and explaining their plan. Their individual videos will be compiled into a compilation and sent to Mrs. Mickel, to which she will respond saying she is convinced and looks forward to the students enacting their plan. This video will also be sent to the students families to involve them in our classroom and in our project. The video format lends itself to each student’s abilities and will be an accurate representation of what they learned during the unit without their differing writing abilities affecting their success in sharing their thinking. 

The students will have the opportunity to enact their plan by the end of the year. 

Throughout the unit, students will write 1-3 sentences at the end of each lesson that take note of what they learned that day as formative assessments. Other formative assessments may include observation. This information that they are writing will be explained to them as information gathering that they will need to inform their videos for Mrs. Mickel, connecting it back to their authentic purpose. By their last few sentences, students will be expected to show over 80% accuracy with capitalization and punctuation, and approximate or conventional spelling without teacher supports. Both assessments will be differentiated by student if necessary - adapting the number of sentences, the accuracy percentage, the spelling accuracy, and the amount of teacher support. Students will be provided unit workbooks to collect their sentences and thoughts. 

This unit will include 8 lessons enacted over 8 days, addressing five social studies standards, one science standard, one language arts standards, and one social justice standard through 10 learning goals. (2 unit level, 8 lesson level)


	Sources:
	HELPFUL RESOURCES/COMMUNITY MEMBERS:
Potential:
http://projectgrowgardens.org/growing-tips
https://ypsicommunitygarden.weebly.com/
https://andersonpaint.com/ 
Jennifer 
https://www.mathworksheets4kids.com/science/plants/parts-plant/color/chart-1.pdf
Potential: 
Burpee Seeds 
Growing Hope 



	Essential question(s)
	
How can we use our voices and actions to improve our community? 

	Materials
	Unit Introduction Letter to Families
Flipgrid Link 
Full Plan Lesson 2 
Full Plan Lesson 6
Full Plan Lesson 8
Unit Journal 



[bookmark: bookmark=id.30j0zll]
Learning Goals
	Connection to Standards 
	Skill (s)
Knowledge (procedural, factual conceptual) etc. (k)
SEL
	Learning Goals
(number the goals for easy reference)

	UNIT STANDARDS
	
	UNIT GOALS 

	· 1 – P4.2.2 Participate in projects to help or inform others.
	Skills 
· Group collaboration 
· Gathering information 
· Planning 
· Implementing 
· Connecting with the community
Knowledge 
· Procedural
· Conceptual 
SEL
· Small and large group collaboration 
· Working with the end in mind 
· Working for the collective benefit 
· Contributing to community 
· Commitment to a task without immediate gratification
· Working with an authentic purpose
	· SWBAT identify ways they have the power to improve an aspect of the school community and explain their plan for the planters by using this power

	Language Arts: 
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
a. Capitalize dates and names of people. 
b. Use end punctuation for sentences.
d. Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words.
	Skill 
· Handwriting
· Capitalization, punctuation, spacing 
· Spelling/Approximate spelling 
· Reflecting on learning 
· Note-taking
Knowledge 
· Factual
· Procedural 
SEL
· Reflecting on work 
· Keeping track of individual learning for future reference 
· Practicing skills to improve them 

	· SWBAT write 1-3 sentences about their action plan with correct capitalization, punctuation, and approximate - conventional spelling. 
The goal for number of sentences and approximate vs. conventional spelling differs by the student.

Formative Assessment
At the end of each lesson, students will write a sentence or two about what they have learned.  

	LESSON STANDARDS
	
	LESSON GOALS

	1 – C5.0.2 Explain important rights and how, when, and where members of American society demonstrate their responsibilities by actively participating in civic life. 
	Skill:  
· Critical thinking about being active in their community
· Relating their experiences to a new schema 
· Group collaboration and shared discussion 
· Developing achievable ideas 
Knowledge: 
· Conceptual 
· Procedural
SEL: 
· Group collaboration 
· Developing a self-image of worth and empowerment
· Self-confidence 
· Being a change-maker

	1. SWBAT provide examples of ways they have the power to improve the planters outside of Erickson.

	· 1 – C5.0.2 Explain important rights and how, when, and where members of American society demonstrate their responsibilities by actively participating in civic life. 
	Skill 
· Making connections 
· Using previous knowledge 
· Pooling knowledge to benefit the whole group (continued group collaboration)
Knowledge
· Factual 
· Conceptual 
SEL
· Small (classroom) group collaboration 
· Small actions benefiting something larger than yourself 
· Working with others in mind 
	2. SWBAT define characteristics of a community and identify their classroom, their school, and Ypsilanti each as communities 
3. SWBAT identify (types of) community members outside the school that can support their ideas

	· 1 – P3.1.3 Identify alternative resolutions to a public issue in the school community.
	Skill
· Critical thinking about connections with others 
· Critical thinking about collective benefit 
· Identifying an issue as one that affects a whole community
Knowledge
· Conceptual
SEL
· Working for the benefit of yourself and others
· Group collaboration 
· Viewing the larger picture 
· Connecting your own empowerment to the community
	4. SWBAT explain that a sense of community comes from working for collective benefit.



	K-LS1-1
Use observations to describe patterns of what plants and animals (including humans) need to survive.**
	Lesson 4
Skill
· Labeling plant parts
· Identifying needs of a plant 
· Early stages of scientific investigation 
· Observation 
· Conclusions 
· Note-taking
· Critical thinking based on observations
· Combining new information with examples from observation  
Knowledge 
· Factual
· Procedural 
· Making observations and making conclusions 
SEL
·  Sharing observations 
· Group collaboration 
· Individual work - working on self-sufficiency in observations and drawing conclusions 
	5. SWBAT use their knowledge of key factors in plant survival to recognize what they need to include in their action plan for success. 

	1 – P4.2.1 Develop and implement an action plan to address or inform others about a school issue. 

· 1 – P3.1.3 Identify alternative resolutions to a public issue in the school community.

· 1 – P4.2.2 Participate in projects to help or inform others.

· Action 20 AC.3-5.20 I will work with my friends and family to make our school and community fair for everyone, and we will work hard and cooperate in order to achieve our goals.

	Skill 
· Planning 
· Implementing 
· Chronological thinking for the steps, but working with the end in mind 
Knowledge 
· Conceptual 
· Procedural 
SEL
· Working with the end in mind 
· Group collaboration
· Following through with a plan 
· Cooperation 
· Considering others ideas 
· Working for the collective benefit 
	
6. SWBAT work collaboratively as a group to develop a plan to improve the planters outside of the school.





Stage 2
Assessments
	Type of Assessment
	Criteria/Means of Evaluation
	Connection to Learning-Goals 
(Refer to goals via the # and also write out the goals.)

	Summative:
Lesson 8/Day 8 

	Rubric for a video using FlipGrid asking students to answer specific questions
· Students will then make a video recording of themselves on FlipGrid answering a few questions about the project 
· Assessment will be based on the students answers to these questions
At the end of the unit, students will write 1-3 sentences with 80% accuracy with capitalization and punctuation, and either approximate or conventional spelling. The percentage and number of sentence expectations and amount or scaffolding will differ from student to student on this final summative assessment. This assessment will be the last page of their unit journal and will be collected. 
	SWBAT identify ways they have the power to improve an aspect of the school community and explain their plan for the planters by using this power

SWBAT write 1-3 sentences about their action plan with correct capitalization, punctuation, and approximate - conventional spelling. 
The goal for number of sentences and approximate vs. conventional spelling differs by student. 



	Formative:

	1-9  Students will write a sentence or two at the end of every lesson in their unit journal as a form of note taking and formative assessment about what they have learned that day. Students unit journals will be collected and reviewed after each contribution.


	

	Lesson 1
	1. Unit Journal Page 1
	1. SWBAT provide examples of ways they have the power to improve the planters outside of Erickson.
a. students may recognize their power to speak up, the ability to build an action plan, to connect with other members of the community for support, by working together

	Lesson 2
	2. Unit Journal Page 2 

	2. SWBAT define characteristics of a community and identify their classroom, their school, and Ypsilanti each as communities. 


	Lesson 3
	3. Unit Journal Page 3
	3. SWBAT identify (types of) community members outside the school that can support their ideas

	Lesson 4
	4. Unit Journal Page 4 


	4. SWBAT explain that a sense of community comes from working for collective benefit.


	Lesson 5
	5. Unit Journal Page 5 
6. Unit Journal Page 6 
	7. SWBAT use their knowledge of key factors in plant survival to recognize what they need to include in their action plan for success. 

	Lesson 6 & 7 
	8 & 9. Unit journal pages 7 & 8 
	8. SWBAT create a list of ways to improve the planters outside of their school 
9. SWBAT work collaboratively as a group to develop a plan to improve the planters outside of the school.



Attending to the Learners
	Anticipating student ideas:
	Over the course of this unit, students will be presented with many different ideas, all which come together in a final effort to improve the planters outside of the school community. The ideas that students will have will differ from lesson to lesson, bu some of the main threads throughout the lesson that students may have previous ideas of are as follows:

1. Power 
a. Students may know that they have the right to use their voices and create action plans in order to change something they want due to the different figures we covered during black history month. The students were very interested in the idea of activism, so to continue to cultivate this interest and ideas, the first lesson on individual power and strength of voice will make a connection to Marian Anderson, a figure from February lessons that students connected with. 
b. Students may not believe that they have power as 1st graders, but the point of this unit is to teach them that they, in fact, do. This prior knowledge will be combatted through the lesson itself. 
c. Students may have large ideas for what they want to improve or want to change in the world. In order to support these ideas, students are being taught “steps” that apply to all courses of action. For example, finding an issue, deciding the details of the issue, connection with others to support you, working in the best interest of others, presenting your ideas etc. all connect to any issue students would like to change, not just the planters in this particular unit. 
2. Community
a. Students will likely come in with different ideas of what a community is. Again, this will be taught in the lessons, but to ensure that no ideas of community are discouraged, there will be a focus on what the traits of a community are. Student examples of communities they belong to will also be encouraged. If a student brings up an example that is not really an example of a community, they will not be told no, but rather they will be encouraged to think of examples that fit the definition of community a little better (see below for rationale behind this).
3. The Plan 
a. Students may have larger ideas for what should be improved about the planters than what is actually possible. In order to keep students thinking big about their action plans while also keeping it reasonable, students will be pushed to think about the reasons they want to change certain things. At some point, if the students' suggestions remain too large, students will be honestly told why their ideas are not possible in this setting, but that big ideas are always good for finding smaller ones. Students should not be discouraged from thinking of ideas, but should also be encouraged to think with possibility in mind.

	Making the content accessible to all students:
	To make all of the content throughout the lesson accessible to all students, shared experiences will always be created. No lesson will be taught on an experience that students are assumed to have or about a community students are assumed to belong to, but rather on communities we have built and experiences we have had or will have together. This content (the planters), is physically accessible by all students as well and does not rely on students' ability to get somewhere or see something in order for them to understand.

The unit journals that students are using to track their learning throughout present them with a writing and drawing option each time. This provides students with the opportunity to show what they know through more than one modality, giving more equitable access to the presenting their ideas. Students summative assessment at the end of the unit is a video recording where students can share what they have learned through speaking. Throughout the unit, students are presented with reading, writing, drawing, speaking, and physical exploration opportunities, giving each student access to the content through multiple avenues and ensuring that not one student is left out of the content. 

This unit is also very collaborative, with lots of opportunity for individual work to come together and build something collective. This allows for students to have their own ideas while also being inspired by others. 

	Culturally responsive aspects of this unit:
	In a unit about community, and in any, it is important to recognize your own identity in relation to your students. Being from different areas, belonging to different groups in society, having different backgrounds all play into what someone identifies as a community. Because of this, it will be very important to recognize that community can be anything. In order to act responsively, allow students to explain what their communities are to them without imposing the views of the teacher from the outside. Take student examples of community and use them to continue to provide students with context and traits of what makes a community. Students may suggest families, friends, church, neighbors, school, class, etc, all of which can be taken into account and used as more examples when teaching about what community is. 

This unit also takes advantage of creating shared experiences of community and action plans, as well as including connections to the class rules that we all did together. No assumptions of students' experience with community or making change in their community are being made, but rather we are learning through a collective project that we have these powers and abilities. Students are not ever being presented with hypothetical questions surrounding “do we have the power” but rather are each being given the opportunity to take what they have learned and immediately apply it. 

The collaborative effort of this unit is also culturally responsive, as it allows students to work together. 



Stage 3
Instructional sequence
	Lesson type, title, and duration
	Describe: learning goals and related assessments, summary of lesson activities, connection to EQ
	Notes, Reminders, and Materials (including management considerations) 

	START: Unit launch 
	Authentic purpose is presented 

How can we use our voices and actions to improve our community? 

By the end of the unit, SWBAT identify ways they have the power to improve an aspect of the school community. 
	Will need to reach out to Mrs. Mickel and ask her to come deliver the purpose. 
“You guys have been in the building the longest and I always see you looking at the planters during parent pick up, but we have to get rid of them. Someone in our community is going to have to seriously convince me to keep them. Maybe you guys can take a look? Since you guys gave me such good ideas about other ways to handle behavior in school?”

	Lesson 1:
Title: Our Power
Time: 12:45-1:45 (in enactment)
Lesson Question: 
What power do we have to improve our planters?
Students may recognize their power to speak up, the ability to build an action plan, to connect with other members of the community for support, by working together 
	
	Learning Goals
	Related Assessment

	SWBAT provide examples of ways they have the power to improve the planters outside of Erickson.
students may recognize their power to speak up, the ability to build an action plan, to connect with other members of the community for support, by working together 
	Students will complete the unit journal page 1, “What are three ways you have the power to improve the planters” 





Summary of lesson activities: 
Lesson will begin with a connection to Marian Anderson - a figure from Black History Month that students really enjoyed learning about and first heard about activism through. They will be reminded that she used her power to help change the treatment of black people. Begin a discussion with students about how there is something wrong in our community - the planters. Ask students “what ideas do you have for fixing the planters?” Compile a list. Then, ask students how they can do this. Use prompts such as: Can you use your voice? Who can you ask? What can you do? Compile the list on the board. If not brought up, remind students they can use their voices by sharing their opinions, asking other members of the community, building an action plan, and doing it themselves. 
Finish the lesson with prompting students to write an answer to the question on their unit journal page. On zoom, have students write their sentences and hold them up to the screen. This writing will be scaffolded and written together based on student ideas.
Connection to EQ:
It begins to answer the essential question, how can we use our voices and actions to improve our community?, because it suggests that they do have power to change their community through many different ways.
Post teaching notes to self:
The lesson began with Mrs. Mickel introducing her dilemma to the students and telling them that she’d need some major convincing to keep the planters. 
All the students were very excited with the idea of making a plan to keep them. 
Mya and Mia were the most excited, immediately sharing ideas like “we could move them to the front” and drawing diagrams of the planters. These diagrams led into the idea that we can develop a plan. The ideas that we can use a plan and use our voices were teacher led, but the students suggested that we could work together on this (Mya especially). Students were listing off lots of kinds of plants we could add, explaining that fruits and veggies would be good because they are healthy. Maruis mentioned his radishes still grow, so he knows the planters would be useful for a long time. Students suggested drawing our ideas. 
Mia called us heroes for taking on this project. The kids are VERY EXCITED!!!! 
Sentence writing went well, students appreciated it. 3 sentences was a bit too much for engagement purposes. 
	Try to connect students' ideas to these ideas - root the conversation in what they brought up so this is their project.
Students will be provided with sentence stems for the unit journal and will be answering based on a class brainstorm like they are used to in their monthly writing journals. 
For differentiation, some students will be challenged to write a different answer, while others will be expected to follow what is on the board. 

	Lesson 2: 
Title: 
What is a community?
Time:
Lesson Question: What is a community?
Full plan here 
	
	Learning Goals
	Related Assessment

	SWBAT name traits of a community and identify their classroom, their school, and Ypsilanti each as communities.
	Students will complete the unit journal page 2 and “What is a community?” 



Summary of lesson activities: Students will create a group KWL (know, want to know, learned) chart on the board for “community”. Children will be encouraged to think of examples, not just definitions, to be included on the chart. Then students will be given the definition of “community”. This may be written in the L section of the chart for reference from students. Students will listen to a read aloud about a community garden that is created at the hand of local children. Students will be given the focus of looking for aspects of community in the story, and will be asked afterwards what they noticed/learned to include in the chart. Following the chart and read aloud, students will complete their unit journal page for the day.
Connection to EQ: 
It begins to answer the essential question, how can we use our voices and actions to improve our community?, because it provides key information on an important part of the question: what exactly is a community?
Post teaching notes to self:
This lesson went really well overall. Most students were engaged throughout. Emmanuel was very, very curious and engaged, sharing lots of thoughts. This unit might be a great 2 weeks of engagement from him! Mia and Amaya were a little distracted with other things going on, but were able to answer some questions/ask some questions when called back in. The lesson was a little bit long, but due to the different modalities being used throughout, the engagement levels stayed high. 
In terms of achieving the learning goal and based on assessment at the end of the lesson and observation throughout, the students have a good grasp on some of the traits of community, but may not be able to identify school, classroom, and Ypsilanti as communities. Next lesson will ask these questions and try to meet this portion of the learning goal.
	Read aloud of City Green, by DyAnne DiSalvo-Ryan
Really encourage the students to think of examples from their own lives of community. Community can be anything - so work to connect their examples to the content. 


	Lesson 3:
Title: 
Who is our community?
Time:
Lesson Question: 
Who/what makes up our community?
Connections. Who should we reach out to? What do we need to ask for? We lean on community members to help us. 
	
	Learning Goals
	Related Assessment

	SWBAT identify (types of) community members outside the school that can support their ideas
	Students will complete the unit journal page 3, “who is in our community that can help us?” 


Summary of lesson activities:
Ask the students, “what questions do you have about improving the planters? What kinds of things will we need to do?” See what the students suggest. Ask them what kinds of people could help us with these things? (gardeners, painters, builders, etc). Expand on student ideas. Connect this idea to the power students have with their voices. Ask students, “When you need help with something, who do you ask?” “Members of communities lean on one another. We can use our voices to reach out to members of our community for help with our community project!” Collect notes on the board (or powerpoint) with questions we have and who could answer them for us. 
Connection to EQ:
This continues to answer the essential question, how can we use our voices and actions to improve our community?, because it teaches the students that one way to improve the community is by using the support of others. It also continues to teaches the students what a community is and the aspects of one, which is a crucial part in understanding and answering the essential question since community is a key part of it. 
Post teaching notes to self:
Students needed support and modeling of the kinds of questions that were being looked for in questions we have about the planters. I anticipated students would ask questions about what needed to be done to them, but they asked questions such as “is a planter a flower?” and “is a planter food?”. After prompting them with a question like “do we need to rebuild them?” students started asking questions about what we need for them and what they look like. After this, students came up with people who could help them - most of the students suggested family members as people who could help. Although I was thinking students would think of professions as well, students still showed competence with relying on others in their community to help them. Students also suggested family members that they knew could help with specific tasks, showing that they knew that they could ask people in their community with special skills to help them with particular tasks. For example, Marius said his mom could help plant because they just planted sunflowers. Tanner said his dad could help build because he knows how to saw and hammer. 
Although the learning goal wasn’t met word for word, students are showing competence in understanding the basis that certain community members can help with certain tasks and that community members will always help. 
In writing, we attempted to have students come up with the answer on their own to fill in to the stem “________ can help us.” Some found ease (Tanner, Jade, Amaya), but others needed more support with how to fill in the sentence. 
	Walk the students by the planters and see what they notice - maybe even have this conversation outside, right by them, so they can begin to take note of what they notice about them. 


	Lesson 4:
Title: 
A sense of community
With great responsibility comes great community!
Time:
Lesson Question: 
Who benefits from a sense of community?
Why is our community our responsibility?
	
	Learning Goals
	Related Assessment

	SWBAT explain that a sense of community comes from working for collective benefit.
SWBAT explain that it is their job as active community members to improve the planters as it benefits all. 
	Students will complete the unit journal page 4 “why are the planters our responsibility?”




Summary of lesson activities:
Remind students that our classroom is a community we all belong to. Begin by bringing the class rules to the front of the board. Remind students of the activity we did where we each contributed ideas and came up with our rules together. Remind students that we all signed the rules that we came up with. Why do students think we wrote the rules together? What do these rules do for our community? Take student ideas and encourage them to consider how each person following the rules makes them more meaningful. Each student contributes ideas to creating the rules, making them ours and making our community collaborative. We all benefit from the rules being created together, because we believe in the rules. Our voices were heard in how we want our classroom to be! Connect these ideas to the planters and lead the students through the Unit Journal page of the day. 
Connection to EQ:
It continues to answer the essential question, how can we use our voices to improve our community?, because it provides key information on an important part of the question: why should we care about the planters? It also explains to the students why their voices matter, not just that they can use them.
Post teaching notes to self:
Students were very squirrely at the end of the day and after snack. Because of this, the lesson was a little disjointed. Students were still excited to share what they remembered about community - the main take away was that community members help each other. In an effort to keep engagement and be responsive to student ideas, I took this and used it as our answer to the unit journal question, which we wrote together. I do think this hits the learning goal in a way. Students understand that communities help one another and that it is our responsibility to do as such.
Students really enjoyed coloring their pages and having the journals of their own, so this kept their engagement for the rest of the time. Tomorrow is science, so this should be more engaging. 
	

	Lesson 5:
SCIENCE DAY 
Title: 
Taking Care of Plants 
Time:
Lesson Question: 
What are the parts of a plant?
What do plants need to survive?
	
	Learning Goals
	Related Assessment

	SWBAT identify that plants have a stem, roots, leaves, flowers, and fruit. 
SWBAT identify that plants need soil, water, light, and air to survive. 
SWBAT use their knowledge of key factors in plant survival to recognize what they need to include in their action plan for success. 
	Students will complete unit journal pages 5 and 6, identifying the parts of a plant and drawing a picture of their needs. Such needs include: water, light, and air



Summary of lesson activities: 
Students will use their magnifying glasses to look closely and a potted flower for the parts they notice. Once all the students have gotten a good look, I will pull the plant out of the box to see the roots. Students will come up and look with their magnifying glasses. Students will share what they notice and share if they know the names of any of the parts. A photo of a diagram of a plant from their unit journals will be projected on the board. We will use what the students know and noticed to label the diagram together on the board and in their journals. 
Connection to EQ:
This lesson more indirectly answers the essential question. The students are answering the essential question through a project of improving the planters outside of the school. This lesson provides students with knowledge to apply to the plants themselves (the materials they are working with) and shows them that they can and should use their knowledge to better the community. This knowledge being applied to their project is a use of their voices in action to better the community, just as the essential question poses. 
Post teaching notes to self:
Students had an absolute blast being scientists today. Students used magnifying glasses to observe the plant. Instead of using the unit journal pages as printed and planned, I had students draw their own, accurate diagram of the plant and label that. This was more engaging for them, more fun, and more representative of what an actual scientist does. In order to make this lesson connect with others, it will be a continued emphasis that this information will help us make effective plans.
	If we are going to come up with an effective plan, we need to know what plants need to survive.
Bring a potted flower and make sure students have their magnifying glasses.

	Lesson 6: 
Title: Starting our plan
Time:
Lesson Question:  
Plan pt 1
“Instead of getting rid of the planters, we plan to…”

What do we want to do to the planters to make them more beneficial?
	
	Learning Goals
	Related Assessment

	SWBAT create a list of ways to improve the planters outside of their school 
SWBAT work collaboratively as a group to develop a plan to improve the planters outside of the school.
SWBAT use their knowledge of key factors in plant survival to recognize what they need to include in their action plan for success. 
	Students will complete unit journal pages 7, writing the first steps for their plan. 

“Instead of getting rid of the planters, we plan to…”


Summary of lesson activities: 
Guided writing lesson. Begin by taking a walk outside and observing the parts of the planters that might need improvement. As the students come back inside, compile the list on the board and encourage students to make them into action statements: 
Ex. the plants are dead → we will take out the dead plants and put in new seeds 
Ex. there is no decoration → we will make some decorations 
Once some action statements are created, encourage students to order them in what makes the most sense. What should we do first? Guide students through writing these in their unit journals on planning page one. 
Connection to EQ: 
This section of the lesson is where students begin to tie together the information they have learned about the community into an actual plan of action. This plan of action is a part of the answer of the essential question as it gives students the opportunity to use their voices and plan their actions to make a change in their community. 
Post teaching notes to self:
Again, students were wonderful and very engaged despite this lesson being rather long. Students noticed similar things about the platners which led to us being able to come to consensus on the things that were most important to plan to fix. Students did a great job of connecting what they learned earlier about who could help them to the damage they saw on the planters. This walk could have been helpful for earlier lessons, but due to being virtual, we could not. Students got through two of the 5 observations that were common, so this will be continued tomorrow. 

Some students showed that they were still not aware that a community is a group of people, so this will be an emphasis tomorrow.
	Big group brainstorm and writing session 
Encourage students to apply what they have learned and look back at their unit journals for inspiration for what we should include in the plan

	Lesson 7:
Title: Finishing our plan
Time:
Lesson Question: 
Finish the plan
“Instead of getting rid of the planters, we plan to…”

What do we want to do to the planters to make them more beneficial?
	
	Learning Goals
	Related Assessment

	SWBAT create a list of ways to improve the planters outside of their school 
SWBAT work collaboratively as a group to develop a plan to improve the planters outside of the school.
	Students will complete unit journal page 8, writing the finishing steps to their plan. 

“Instead of getting rid of the planters, we plan to…”


Summary of lesson activities:
Continuing the previous days lesson, remind students of the action statements they created and wrote the day before. Continue to order them and write them as guided writing in the journal. As the summative assessment for the unit, have students write one action statement on something they noticed on their own. Encourage them to do their best with spelling, capitalization, punctuation etc. 
Connection to EQ:
This section of the lesson is where students begin to tie together the information they have learned about the community into an actual plan of action. This plan of action is a part of the answer of the essential question as it gives students the opportunity to use their voices and plan their actions to make a change in their community. 
Post teaching notes to self:
Students finished their plan and added some of their own ideas! They were focused on their work and were talking about sharing it with Ms. Mickel and actually enacting it. It was clarified that a community is a group of people, not a physical thing, and students seemed to understand this. Students were reminded that we are using our voices and our actions to make change - they seem more convinced that we are using our actions and I agree! This project has morphed a little bit. On Monday, we will film their answers to the video rubric. 
	Keep an eye on frustration levels with writing, scaffold where necessary. 
For the assessment portion, encourage differentiation with the number of sentences: 

3 
· Jade 
· Tanner 
· Marius 
2 
· Brooklyn 
· Royal 
1 - 2 
· Emmanuel 
· De’Shawn 
· Khalil 
· Ashly 
· Amaya 
· Mia 
· Jessiah 
· Guillermo 
· Mya

	Lesson 8:
Title: What did you learn?
Time:
Lesson Question: 
What did you learn about your power in the community? What did you do? What will  you do? 
	
	Learning Goals
	Related Assessment

	SWBAT identify ways they have the power to improve an aspect of the school community and explain their plan for the planters by using this power
	Students will record a FlipGrid video answering the questions on a summative assessment video rubric 



Summary of lesson activities:
After reviewing their Unit Journals, students will be walked through a step by step explanation of how to use Flipgrid. Then, they will be pulled individually to film the videos based on this rubric. If needed, while students are filming their videos with teachers, the other students will draw and color a picture on the back of their journals of what they learned, what they plan to do, what they did etc. 
Connection to EQ:
This is the final summative assessment. Students will be asked multiple questions that relate to the essential question, all that lead to an answer of “how can we use our voices and actions to improve our community?”
Post teaching notes to self:
This went smoothly and all students who were present were able to film. See class record for information on each student's ability to answer the rubric. All of the students were excited to share their work with Ms. Mickel and the review session of what we had learned went very well!
	May need to film the students and ask them the questions 



Unit Calendar
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	5th
no school
	6th
Introduce the authentic purpose and lesson 1 
	7th
Lesson 2


	8th
Lesson 3
	9th
no school

	12th
Lesson 3 refresh and Lesson 4

(they are connected)
	13th
Lesson 5 
	14th
Lesson 6

Start plan
	15th
Lesson 7 

Finish the plan 
	16th
no school

	19th
Lesson 8 
Film students on Flip Grid for their summative assessments 

	20th
Maya Absent 
	21st
Maya Absent 
	22nd
Maya Absent 
	23rd
no school 

	26th
Finish loose ends and begin working on actually enacting our plan this week!
	27th
	28th
	29th
	30th
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